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Two cultures: Researchers and Practitioners—
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that	lead	to	the	development	of	practical	forms	of	knowledge	with	a	profound	use	
value	for	educators.	
Educating Reflective, Scholarly Practitioners

















































































































of	 epistemologies	dominant	 in	mid-twentieth	 century	 scholarship.	Such	modus	
operandi	were	especially	common	in	post-World	War	II	schools	of	business.	Busi-
ness	educators	of	the	era	maintained	that	there	existed	a	discrete	set	of	managerial	



























	 Obviously,	we	are	profoundly	concerned	with	the	failures	of	 the	 technical-
rational	model	of	teacher	education.	Central	to	this	failure	is	the	positivist	model’s	
lack	of	concern	with	questioning	the	meaning	of	theory	and	concurrent	devaluing	
of	 the	 need	 for	 analyzing	 the	 complex,	multidimensional	 relationship	 between	

































































question	and	 the	need	 for	 rigorous	 research	and	analysis,	higher	education	has	
often	retreated	to	the	safehouse	of	“pure	research.”	In	this	conceptually	truncated	
and	 epistemologically	naïve	domain	professional	 education	 is	 positioned	 as	 an	
“immature	discipline”	(Ferreira	&	Alexandre,	2000)	because	of	its	immunity	to	
universally	 valid	 pronouncements	 about	 its	 practice.	 Instead	 of	 demeaning	 the	
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against	 one	 another	 in	 a	 fierce	 competition	 for	 restricted	 rewards.	As	 teaching	
and	learning	are	reduced	to	knowing	what,	meaning	is	lost.	Tragically,	particular	






marginalized	 students	 have	 learned	 to	 view	 academic	work	 and	 the	 testing	 of	
technical	standards	as	unreal,	as	a	series	of	short-term	tasks	rather	than	activities	
with	long-term	significance	for	their	lives.
	 Without	 such	 compensation	 or	 long-term	 justifications,	 such	 students	 may	
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